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ABCDE Framework for Creative Teaching Strategies (CTS)-Based Classes

Wong L.P. & Tsin T.S.
Abstract

Creative Teaching Strategies (CTS) are widely discussed in education, yet a clear and comprehensive
definition remains elusive. To address this gap, the authors propose a definition for CTS using the ABCDE
Framework, which consists of five features: Aims (defining clear lesson objectives), Blueprint (developing
detailed lesson plans), Creativity (introducing creative and engaging learning activities), Display (providing
immediate opportunities for students to showcase their work), and Evaluation (assessing outcomes using
concrete rubrics). This definition takes a practical approach, addressing the input part (lesson planning), the
process part (execution of learning activities), and the output part (learning outcomes). The article
demonstrates the application of the ABCDE Framework through the teaching of the traditional Chinese text
A Man from the State of Zheng Buys Shoes (8 \'& &) at the senior primary level, showcasing how
CTS-based classes can transform lessons into engaging, innovative, and purposeful learning experiences that
enhance students’creativity, learning motivation, and overall effectiveness.

Keywords

Creative Teaching Strategies (CTS), ABCDE Framework, Drama-in-Education (DiE), AI-supported
Teaching Strategies

Introduction

Despite extensive research on applying Creative Teaching Strategies (CTS) in the teaching of Chinese
language in the primary school level, a clear and comprehensive definition remains elusive. While many
scholars have emphasized the importance of CTS, its definition often remains vague and open to
interpretation. Some define CTS solely by its outcomes, mainly on teaching strategies enhancing
students’learning motivation, learning effectiveness, and creativity. While CTS can indeed lead to such
outcomes, some may doubt if there are other teaching strategies may also achieve similar results, making
this perspective insufficient.

Input Part: Mnt‘[‘ﬁ.‘i Part: \/ Cutput Part:

_ i :b. L. i - . e
Lesson Planning = Lesson Implementation c“—*“_”_”!h_ Learning Motivation
i Aims, Blueprint) (Creative learning ﬁctjwy\ ﬂ"q ]—,Ih:-::uwm:s:;.
i splay, Evaluation)

Figure 1: Three Parts of a CTS-based classes

The authors of this article propose a more practical definition of CTS through the ABCDE Framework,
which organizes its features across three key components of CTS-based classes (see Figure 1).

On the Input Part, lesson planning involves teaching strategies that emphasize and align with the Aims of
the curriculum, as well as lessons that adhere to a detailed and structured Blueprint for implementation. On
the Process part, lesson implementation includes diverse and Creative learning activities. On the Output
Part, CTS focuses on enhancing students’ creativity, learning motivation, and effectiveness, while providing
opportunities for students to immediately Display their creative works. An essential feature of CTS is the
need to Evaluate students’ displayed works using clear rubrics, enabling students to assess their own
learning throughout the process.

A clear and practical definition of CTS is important for two main reasons: first, it helps identify teaching
strategies as CTS if they meet the five features outlined in the framework; second, it allows educators to



gain a deeper understanding of the nature and implementation of CTS, ensuring its effectiveness in fostering
creativity and engagement in the classroom.

Below, the ABCDE framework is explained in detail using the traditional Chinese text “A Man from the
State of Zheng Buys Shoes” (85 \'H i) as an example at the senior primary school level (Education Bureau,
n.d., under the "Recommended Text" section, item 3).

A — Aims

The aims of a curriculum is crucial—they serve as the guiding direction for teachers in every lesson and
must be consistently kept in mind. Aims are often outlined in curriculum guidelines published by the
Education Bureau (Curriculum Development Council, 2023, Section 2). While some teachers may overlook
these documents, they are essential tools for maintaining the focus of teaching and measuring learning
outcomes.

However, many teachers lose sight of their aims by either rigidly adhering to step-by-step instructions or
placing excessive emphasis on student engagement. While engagement is important, it is often mistaken for
effectiveness. The true measure of a lesson’s effectiveness lies in whether the learning aims are achieved
(Curriculum Development Council, 2023, Section 5.2). Without clear aims, lessons can become
directionless, with activities that may be engaging but fail to fulfill educational aims.

Take the traditional Chinese story “4 Man from the State of Zheng Buys Shoes” as an example. One aim
could focus on teaching the words, phrases, and the entire passage of the text (textual analysis). Another aim
might be to convey the story’s overarching message: the importance of flexibility and the dangers of rigidly
adhering to meaningless rules. In the story, the man from Zheng fails to buy shoes because he insists on
using a string measured for his feet at home to verify the size, instead of trying the shoes on directly,
demonstrating how rigid adherence to rules can lead to missed opportunities.

For the latter aim, the teacher may encourage students to think of a modern-day scenario in their school
where some classmates fail due to inflexibility and then role-play the situation. If students have no idea,
teachers may ask them to consult Al told and then adjust on their own. Below is an example form Al tool
with adjustment from students:

Anna always took the Number 9 bus to school. When a new MTR station opened nearby, offering a
faster route, she refused to switch, insisting, “I’ve always taken the bus.” However, with the new
MTR service, the bus now ran less frequently, causing her to be late for school repeatedly. Despite
suggestions from her teachers to take the MTR, Anna stuck to her routine. As a result, her
repeated lateness caused her to miss out on a good conduct award.

This activity would simultaneously enhance language skills such as speaking, listening, reading
comprehension, and writing (e.g., scriptwriting), as well as foster a deeper appreciation of Chinese culture
and values. Additionally, generic skills such as creativity, communication, collaboration, critical thinking,
and problem-solving can be effectively developed through role-play activities. Such role play activities
enable students to internalize the story’s moral lessons and values while simultaneously developing essential
skills, ensuring that the lessons are both meaningful and impactful.

Some teachers have pointed out, "Do teachers really need to keep so many aims in mind during the teaching
process? It seems very difficult!" According to the authors’ experience, keeping all the aims in mind is
indeed necessary but not difficult. Many teachers can confidently and effortlessly recall and articulate all the
aims because these aims are interconnected. Remembering one aim naturally leads to the next, and
eventually, all the aims can be covered.

On the other hand, it’s hard to imagine how a teacher could walk into a classroom without keeping the aims
in mind. Without clear aims, how could they possibly achieve them?

9



B — Blueprint

To effectively achieve the aims of a lesson, teachers need to draft a blueprint or lesson plan that organizes
their teaching step by step. A well-thought-out blueprint includes careful time management and, most
importantly, ensures that each part of the lesson aligns with students’abilities, while also challenging
them to ultimately achieve the course aims.

The blueprint should provide the teacher with detailed steps for the learning activities. Consider a
role-playing activity in a lesson exploring “A Man from the State of Zheng Buys Shoes” as an example.
Teachers might divide students into small groups and ensure that students in each group understand the
characters from the story they are to portray. High-achieving students might allocate roles independently,
allowing for greater autonomy. For students with weaker abilities or those unfamiliar with role-playing, the
teacher might need to offer more detailed guidance as follows.

In the opening part of the story, where the man from Zheng measures his foot with a string at home before
going to the market to buy shoes, the teacher could preassign characters for groups. These characters might
include:

1. The man from Zheng,

2. His wife,

3. His son,

4. His mother, and
5. His neighbor.

For even weaker students, the teacher may provide pre-written dialogue templates for some or all characters.
For examples:
1. The man, “I want to buy a pair shoes. Let me measure the length of my feet.”
His wife, “Be quick, I’ll cook and write for you.”
His son, “Father, your shoes are too old.”
His mother, “Be quick, we shall wait for you.”
His neighbor, “I am very hungry, can I have something to eat first.”

Nk

The blueprint should also specify key details such as preparation and performance times. For example,
students might be given 10 minutes to prepare their role-play and 1-2 minutes to perform. Teachers should
also outline the sequence of events for students to act out. In this case, the events could include

1. The man from Zheng measuring his feet at home,

2. His conversation with the shopkeeper when he realizes he has forgotten to bring the string,

3. His rush back home to retrieve the string, and

4. His inflexibility in insisting on bringing the string, which ultimately causes him to leave the

market without shoes.

Providing such a detailed blueprint does not necessarily mean it must be in written form, as this depends on
the teacher’s experience. Experienced teachers might not write out a detailed blueprint but instead carry a
detailed plan in their mind. However, experience and seniority do not always correlate. CTS-based classes
are genuinely student-centered, and many senior teachers may not be accustomed to this approach.
Therefore, a written blueprint should still be detailed for them. For less experienced teachers, a detailed
written blueprint is even more necessary.

In any case, teachers must ensure that the activities are clear, manageable, and achievable for all students.
This level of planning enables students to focus on their creativity and performance without feeling

overwhelmed, ensuring the lesson is both engaging and effective.

C — Creativity
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The Creativity Stage is at the heart of CTS-based classes, as it encourages students to create and produce
original work. Engaging in the creative process nurtures many skills in students, such as:

e Cultivating interest and curiosity about the things around them, thereby enhancing their sensitivity to
their surroundings.
Encouraging students to generate an endless stream of ideas (fluency).
Helping students think of diverse and entirely different categories of ideas (flexibility).
Enabling students to come up with unique and extraordinary ideas (originality).
Fostering students’ drive to refine their ideas, especially encouraging them not to fear abandoning
useless old ideas and having the perseverance to start fresh with new ones (elaboration).

When implementing CTS-based classes, teachers must always keep the goal of developing students'
creativity in mind.

Creativity can manifest in various forms, such as dialogues, monologues, gestures, tableaus, drawings, or
written texts. Students can use these mediums to express their understanding of the lesson in unique and
meaningful ways.

Group work is particularly effective in fostering creativity, as it enables students to collaborate and learn
from one another. Environmental factors are crucial in this process, especially in cultivating a mindset that
delays judgement and encourages acceptance and openness to innovative and unconventional ideas. Students
can support one another, fostering mutual growth and building a sense of teamwork.

For example, in a lesson on the traditional Chinese text “A Man from the State of Zheng Buys Shoes”,
teachers may ask students to work in groups to create a short, 2-minute play illustrating the consequences of
rigidity in a school setting. Currently, the education sector advocates for the use of Al tools in learning.
Therefore, teachers may encourage groups to generate ideas using Al tools, refine the outputs, and then act
them out.

Below is an example from the Al tool POE, amended by students:

Peter is a primary six student who loves reading, especially adventure books from the library. One
day, his Chinese teacher, Mr. Chan, asked the class to choose a book they liked, read it, and
submit a reflection within a week. Peter immediately thought of a book he had always wanted to
borrow, The Great Adventure.

After school, Peter rushed to the library, only to find that the book had already been borrowed by
someone else. The librarian, Ms. Cheung, said: “Peter you can check out other adventure books.
There are plenty of great options, like The Mysterious Forest or Ocean Journey.” However, Peter
shook his head and said, “No! The teacher said to choose a book I like, and I only like The Great
Adventure.”

A week passed, and the book was still not returned. Peter failed to submit his assignment.

Teacher may give 10-15 min for students to practice, ensure the group can divide the roles to play, and then
act it out within 2 min.

This learning strategy can deepen students’ understanding of the text’s relevance to daily life. Encouraging
students to create fosters deeper engagement and promotes a more thorough exploration of both the text and
its meaning. The collaborative process not only enhances creativity but also develops essential interpersonal

skills, such as communication and collaboration.

D - Display
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In CTS-based classes, Display is a crucial step where students showcase their creative products. The display
should be immediate, occurring shortly after the creative process, within the same lesson. While creating a
text or composition can be a creative process, it becomes less engaging if the product is simply handed to the
teacher, marked, and returned weeks later. To meet the criteria of CTS-based classes, the creative product
must be displayed promptly. Typically, multiple displays take place during a single lesson, allowing
classmates to view and engage with each other’s work. This approach fosters shared learning, collaboration,
and immediate feedback.

If only a few good works are displayed long after the lesson, while others are ignored, this does not satisfy
the Display step. For example, while compositions involve creativity, they are often displayed weeks later,
such as on classroom bulletin boards. This lack of immediacy in the display fails to meet the requirements of
a CTS-based class. Experience shows that such delayed displays neither enhance the learning atmosphere in
the classroom nor make the lesson more engaging.

Displaying work in the same lesson allows for real-time engagement. For instance, role-playing activities
enable students to perform immediately after 10 minutes of preparation. Similarly, after students create a
piece of writing, teachers can ask them to upload their work to an online platform like Padlet, where
classmates can view and interact with each other’s creations. Teachers can also select a few works to display
on a smartboard and provide feedback to the entire class. This immediate sharing and discussion of student
work makes the lesson more interactive and engaging, fulfilling the objectives of the Display step in
CTS-based classes.

One important consideration is that immediate displays can create pressure for students. Teachers must be
mindful of this, especially in role-playing activities. For example, teachers could have all groups display
their work simultaneously and then invite one or two groups with stronger psychological readiness to
present their role-plays to the whole class. Many teachers worry that having all groups display
simultaneously might disrupt classroom discipline. However, this is often not the case. Similar to physical
education classes, where the entire class participates in activities simultaneously without chaos, students in
CTS-based classes are usually focused and engaged in the activity. Teachers are encouraged to try this
approach before concluding that it will disrupt classroom discipline.

E — Evaluation

The Evaluation stage is one of the most engaging parts of CTS-based classes, as it emphasizes reflection
and feedback. As an integral part of learning and teaching, evaluation serves different purposes, which can
be categorized into three types: Assessment of Learning, Assessment for Learning, and Assessment as
Learning. Assessment of Learning helps teachers gauge the level of achievement students have reached.
Assessment for Learning allows teachers to identify the strengths and weaknesses of students in their
learning journey, enabling them to make continuous improvements while also adapting the curriculum and
enhancing teaching methods to meet students’ needs. On the other hand, Assessment as Learning focuses on
helping students recognize their own strengths and weaknesses during the learning process, fostering their
ability to develop self-directed learning skills (Curriculum Development Council, 2023, Section 5.1).

While all three types of assessment are important, the third—Assessment as Learning—is particularly
crucial in CTS-based classes. It ensures both relevance and immediacy and allows teachers to monitor the
quality of the evaluation process effectively. For evaluation to be effective, a clear rubric is essential. This
rubric should be communicated to students before they begin their creative work, serving as a guide for their
preparation. With a clear understanding of the rubric, students can refine their work continuously and even
anticipate their potential score before the evaluation takes place. This process not only enhances the quality
of their work but also fosters a deeper engagement with their learning.

For the role-play “Peter Borrows a Book” mentioned in the above section “C-Creativity”, the rubric should
align with the specific requests and focus areas outlined by the teacher. Below is an example rubric:

(1: Big room to improve, 2: Satisfactory; 3: Good; 4: Excellent)

| Content | 1 | 2 | 3 | 4 | Comments |
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Relevancy of the story to the
theme

The roles are well designed
All roles speak 1-2 lines
Speech, load enough
Speech, clear

Body movement

Evaluation can be Evaluation can take several forms, including self-evaluation, peer evaluation, and teacher
evaluation. After students perform or display their creative work, the teacher can facilitate a discussion
where students reflect on their work and provide feedback to their peers based on the rubric provided
beforehand. Teachers can guide this process by asking targeted questions from the rubric, encouraging
constructive criticism, and identifying strengths and areas for improvement.

Evaluation is not just about scoring or assessing performance through a rubric; it is also an opportunity for
students to reflect on their learning process, celebrate their achievements, and identify ways to improve. By
engaging in real-time evaluation, students are more likely to internalize feedback and apply it to future tasks.
This makes the Evaluation step a critical component of CTS, fostering growth and deeper learning.

Conclusion

The ABCDE Framework for CTS-based classes provides a practical definition of CTS. The framework
emphasizes that educators must first focus on setting clear Aims. This involves creating a thoughtful
Blueprint for the lesson, ensuring that learning activities actively engage students in Creativity, and
requiring students to Display their creative products promptly to the class. Throughout the process, rubrics
for Evaluation should be carefully designed to align with the lesson’s aims.

From the aforementioned example of the learning of traditional Chinese text “A man from the State of Zheng
buys Shoes,” CTS-based classes not only help students master learning content with enhanced motivation
and effectiveness but also foster a wide range of generic skills, including creativity, communication,
collaboration, critical thinking, and, most importantly, the development of core values through education.

While it is true that CTS-based classes often involve drama activities—commonly referred to as
Drama-in-Education (DiE) teaching strategies—DIE is just one highly effective and important component of
CTS. We recognize DiE as a powerful tool, and effective CTS-based classes frequently incorporate DiE
strategies. However, CTS serves as a broader framework that encompasses a variety of teaching strategies
beyond DiE, including innovative approaches such as Al-supported teaching strategies.

That said, incorporating DiE strategies into CTS-based classes remains an important, effective, and
impactful choice, as drama naturally aligns with the principles of CTS and enhances student engagement. At
the same time, integrating other CTS methods, particularly those involving Al tools, is equally critical in
expanding the possibilities of teaching and learning.

References

Curriculum Development Council. (2023). Chinese language education key learning area: Chinese
language curriculum guide (P1-P6) [In Chinese]. Hong Kong Education Bureau.

Education Bureau. (n.d.). Suggested text package materials for the second learning stage [In Chinese].
Retrieved June 14, 2025, from
https://www.edb.gov.hk/tc/curriculum-development/kla/chi-edu/key-stage2.html

Authors
Wong L.P., Senior Lecturer at HKMU, President at HKTDA , Secretary at HKCEO
Tsin T.S., Teacher Training Director at HKTDA, Vice-chairperson at HKCEO

13


https://www.edb.gov.hk/tc/curriculum-development/kla/chi-edu/key-stage2.html

Translator
Lo C.N., Prospective Teachers, Year 4 student at HKMU, Project coordinator at HKTDA

14



EL AR JH AE- AN (2025
R PR A R R B R

A AR SRR EL A BRB R T, T R, SRR, ERERT 2 T BRI B R M R AR,
F RS BRI, 1) B2 A HE e Bl SR B R, M0 REE 2R T A A e JE P BB 14 222,

T A RS

B VAR G REHE KB SUERL, FAIRHE TIEE e, Itk 2
HH1:2025F7H 13 H (281 H)

MRy P KB B P L R B B

RER : H3515:30 BR35519:30

It (JeBIETS)

914 - BT R F BRI A 202  Rrp/NER A (JE ISR L B RED ; & KR

FTEE B AGEAE https:/forms.gle/2ykPAK DffH6ryfo YA

YA 25 /NH9629 7020

ABAAEIETEAF AT, 125 AT Hwww.hk-tda.info, LA EZHAVEEN, AEIHHED
PR B E, M4 BHATIR, LGB e 2% I,

BIE — BB N (RAELS 3055 7R H)

AN VR & B G MR S L e R E O EE BE R CE R

A B R R ER0E Ml SCER e T SCHCE AR SR AR M RSB, A — Tl B W B il B e
, /=N SeimiE ) RE AT B MR FSERL T —E Ik, RS /NRRREE T AR, i 5]
rlielek., 1A M RIS BN BRI & 3k 5, TR ATRSR B E (A L)FE ) ) BLES, S8 — A RBE AL i |
E’\Jz% ISP s SR A, BIASRINE K ke, BB e — R iR Em i S N ROEETE, R IETE ISR

BT
BN FRo

BIA o B MRER

SCRYE T RS E S e T (B SRR N

NAE FEFABRZRA, RS R A RIERAFHEROE, £E HS a0, NIk
, RN A B R A IR R, LU AR, A RN, B BBk sk — BERELE,

[ sl 2= ) A sR R, AR EACERBIA AT IE, HEEEERO ok L2 A,

B = Bl —ikE%HE A

i L - PR NATE A B B E PR B e B

N CH HO) I P B ARBBI AT 8 B AR A, YRZIR RS B[R], o BT e i S B

HOFH L. R UmIERIYS, JERRUBINEZR, 1 5 e i E2E, WA B A ATR B fEil AR, DL
AR RS N, B & e B, SEUBI TP S8 A D R, R TR AR ol

N RYNVERFHL, TR B AR AL Y B Rl LR,

15


https://forms.gle/2ykPAKDffH6ryfoYA
http://www.hk-tda.info

FHE AL ESTEAMM S 25

AREHEHBE B, BESEEE TEFRE, R e /N KRRk BE BRGKGEE Y, IS B AE, )
TEHE BT TR 3E SO, SN b ) AN B AR B0 1 i (R M B BB A3 3R R, B BE522024-25 2245 ]2 2025-26
BAERA

BB LE YN
1 imEEIRE B3R, L7224, BAFRAEIE, EBUa. EE. B EEH.BEE
BXRERE ATHERE HAFHERERES, BEFeelREE B
2 imEEINE EFEREE B TH ERBRAFHHE, EX, thREZIESF, 3|
EFEE B2, LFESHEM, $%$ﬁbuu% XERE. ..
ERE T Ei%“ﬂEE’JEIF‘#JB?T fth E 45 4K, ”JE#TJ:HT X, F5FME
FARE RTHBCHNRFRS RFRET, OB - RESIEMAEREE
u)% ......
4 BRI SREFERFEBEN—RA, HE. E&E. thibfEFHA, i
EIEER J:E’J;%-EJLT hnFER, sSER. SESE, HREREE -
5th#&z B S b rFE EimiER, ARMLEMEERE, RERREIRATR
& M 1 ERE mHEEERYE BEEBRNNEREE, RSB AKBEEL -
6 FEAFiIZzR |BRBHRENRBARERTY, AEBEMEIRE, EEREK, HEF
225 XEMERTE NS, SOESHER, AEXEBRFHE -

T 2R/ NRE (AT B R VR = 3R i)

B B N R R B RELABORER

i1 - BRI A, B A 36 2 ]

NZE (DR s B (2) BENVEISGEE M, (3)=E[E P

Wt B H 1-3 $6,800 / B H4-6 $7,600 (202548 H 1 H L, &|— W E %4$7,600)
W4 B A E fEhttps://forms.gle/euSKyDTViXYrRRQT9

SEEEE9629 7020% 4% H /MK

ZRMESFIERAR (35 X 5XE]) Teacher Training (Speech and Drama)
2025- 26$r“ Y

EEJJ"?%&%TFJEF BT S SR LB, AN AR 2 ISR R e 0 BB A 5 B AR AR, RIE 280 B8 4 i aR ik s
B, TSN SR B R B K, B2 S B B SR R EE R (AN Diploma  from
Trinity College London - Speech and Drama) , At akFE N2 2LHE -

16


https://forms.gle/euSKyDTViXYrRRQT9

() EEIECER A BB
(1)  FmE BB

(i)  FERBEIN Bz A R 2R
(iv) ERSEIREE RS

(v)  RESFRLSE

(vi) SRR m

e S DL EGE A, WLARGEE, SRR LSRR 2 32, RS SRET5% PRI B s E, i}
%%ﬁ{ﬁﬁé&ﬁgfk%ni&*%% Tﬁﬁzlxﬁéx,'jj;’é%é%o

AR 20254510 A £20254-6 A #AREE S — (19:00-21:00) 21T, 242 FHHKS19,800, 20254
10 5 8 H i Al L AT AL, BRAREENS AT 2 B8 H http://www.hk-tda.info,

ST AR A A e BT M e AT T, sl T )
H H#1:2025429 H 20 H (2 H]7X)
R 14:30-15:30 Al HERS R A -
822K Zoom (EL T 42 H) EEE
AL B B A https://forms.ole/GWegJf TTGQ4mjyed8 %ﬁ, -
[x]

A $802E (whatsApp ki 20FE97801760),

17


https://forms.gle/GWeqJfTTGQ4mjyed8

Teacher Training Course on Speech and Drama (2025-26)

Aims of course
1. Enable teachers to
— plan and implement a Speech and Drama curriculum for a group of students
— execute teaching work effectively at a professional level in the field speech and drama
2. Equip teachers to take professional diploma examination in speech and drama (e.g. Diploma of
Associate Trinity College London (ATCL) - Speech and Drama)

Course Details

Lessons: A total of 26 lessons: 18 face-to-face lessons on drama education in all aspects, 4 lessons on
lesson planning, and 4 lessons on lesson observations. The 18 face-to-face lessons on principles
of teaching drama will be on the following Tuesdays, 19:00-21:00, from Oct, 2024 to May,

2025.
Lesso Date Lesso Date Lesso Date
n n n
1 Oct 14, 2025 7 Dec 16, 2025 13 Mar 10, 2026
2 Oct 28, 2025 8 Jan 06, 2026 14 Mar 24, 2026
3 Nov 04, 2025 9 Jan 13, 2026 15 Apr 07, 2026
4 Nov 18, 2025 10 Jan 20, 2026 16 Apr 14, 2026
5 Dec 2, 2025 11 Feb 10, 2026 17 Apr 28, 2026
6 Dec 9, 2025 12 Mar 3, 2026 18 May 05, 2026
Optional learning activities will be arranged throughout the academic year, including
(1) Visiting theatre-in-education programs

(i1) Watching drama productions of various kinds
Venue: Rm 702, Technology Park, Shatin (Shek Mun MTR Station, Exit C, a walking distance in 2 min)
Tuition Fee: $19,800 (The fee includes tuition and course materials).
A 5% early bird discount ($18,810) is offered for applying on or before Oct 8, 2025. A 25%
discount ($14,850) is offered for full time students.
Application: Clink into the Google form with link https:/forms.gle/eSvUZGcZnE072g2V7

Deadline: Oct 10, 202
Enquiry: 9780 1760 (WhatsApp or mobile)

About Associate Trinity College L.ondon (ATCL)

Diploma on Drama Teaching -lRl N l l Y

(refer to http://www.trinitycollege.com/site/?1d=294) COLLERE | SO

— Teachers of this course are equipped to take ATCL (Speech and Drama) Diploma Exam offered by
the Trinity Guilhall on their own choice.

— The qualification of an ATCL Diploma is comparable to those of other qualifications available at
Level 4 in the National Qualifications Framework.

— It is recognized globally across 50 English speaking countries including UK, Wales, etc..

— The examination comprises 3 units, all of which must be passed for successful completion of the
diploma:
Unit 1 on Principles of Teaching
Unit 2 on Case Studies
Unit 3 on Teaching practical

BHUEHRTBE G T RELZ B S
HKTDA Quarterly Journal Editorial Committee
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