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Following the 2001 curriculum reforms in Hong Kong, the integration of drama into the formal
curriculum created an urgent need for reliable assessment tools. This paper outlines the development and
validation of a standardized Playwriting Assessment Rubric, designed to evaluate junior secondary scripts
with both psychometric rigor and ecological validity. Unlike newly developed instruments, the core
framework of this rubric originates from the longitudinal teacher-training practices of the Hong Kong
Teacher’s Drama Association (HKTDA). By formalizing years of professional practice into a research
instrument, this study synthesizes local pedagogical knowledge with five established frameworks: the
Education Bureau (EDB) Arts Education Guide, Trinity College London (ATCL) standards, AQA GCSE
Drama criteria, the 6+1 Trait® Writing Model, and the U.S. National Core Arts Standards. The resulting
20-item scale operationalizes playwriting into five domains: Structure and Organization, Character
Voice, Dialogue Functions, Dramatic Tension, and Conventions/Theatricality. This multidimensional
approach bridges the gap between English literacy and theatrical performance, so scripts are evaluated
for both literary merit and stage feasibility. The rubric provides educators with a reliable, field-tested
mechanism to foster student creativity, transforming broad artistic judgments into concrete, teachable
skills aligned with the “Aesthetic Sensitivity ” mandated by local policy.

1. HKTDA in Curriculum Reform

The landscape of drama education in Hong Kong underwent a significant transformation in the 2001-2002
academic year when the Hong Kong Education Bureau (EDB) introduced Drama as an independent subject
within the formal curriculum (CDC, 2017, p. 1). This paradigm shift necessitated the development of
comprehensive curriculum resources, including structured lesson plans, defined learning objectives,
pedagogical strategies, and robust assessment tools (CDC, 2017, pp. 3-4).

The Hong Kong Teacher’s Drama Association (HKTDA) strongly supports making drama a regular school
subject, by liaising with respected scholars and drama educators. In support of the HKEdB’s Arts Education
reforms, the HKTDA convened experienced practitioners to contribute to the development of essential
learning materials, with a particular focus on formulating standardized assessment rubrics for various
dramatic disciplines.

For years, the HKTDA'’s Teacher Training Section has played a pivotal role in professional
development, guiding teachers toward professional qualifications such as the Associate Trinity College
London Teaching Diploma (ATCL). This training helps teachers possess the "command of subject
knowledge and the ability to plan work for others" required by international standards (Trinity College
London, p. 34).

The HKTDA goes beyond general certification by offering comprehensive training in playwriting,
directing, and acting. Notably, through its annual playwriting course, the Association equips teachers not
only with the skills to craft short plays themselves but—crucially—with the pedagogical strategies to
effectively teach playwriting to their students. It is within this context of sustained teacher training and
curriculum development that the standardized assessment rubrics were formulated.

2. Development of the Assessment Rubric

2.1 Theoretical Framework: A Multi-Dimensional Synthesis

The assessment rubric was constructed through a synthesis of five distinct educational frameworks, designed
to support both ecological validity within the Hong Kong school context and psychometric rigor for
academic research. This multidimensional approach addresses the hybrid nature of playwriting, which
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requires students to demonstrate literary literacy, dramatic structure, and theatrical feasibility
simultaneously.

Significantly, the rubric formalizes longitudinal professional of practice. For a number of years, the
core framework of this rubric has been utilized by the HKTDA as a central tool for teacher training. This
history of practical application indicates that the criteria have been iteratively refined through use with in-
service educators, thereby establishing a baseline of operational stability and clarity before being adapted for
the junior secondary context of this study.

The primary foundation of the rubric is grounded in the Arts Education Key Learning Area Curriculum
Guide (P1-S6) (CDC, 2017). As the governing document for Hong Kong schools, this guide legitimizes the
study’s specific focus on "Creating" (Learning Target 1), which mandates that students develop imagination
and creativity through the construction of dramatic works (CDC, 2017, p. iv). Furthermore, the rubric
operationalizes the EdB’s emphasis on "Aesthetic Sensitivity," defined as the ability to respond to and
appreciate the nuances of human experience and artistic form (CDC, 2017, p. 4). By aligning the assessment
criteria directly with these local requirements, the rubric maintains consistency with students' normative
learning context and the school's existing curriculum mandates, rather than functioning as an external
imposition.

To operationalize these broad local goals into measurable criteria, the rubric integrates specific
international benchmarks to strengthen reliability and validity. To establish rater reliability, the rubric’s
assessment logic draws from the 7rinity College London Syllabus (Trinity College London, 2023). Given
that the HKTDA has been training drama teachers with this specific syllabus, aligning the rubric with Trinity
College London standards ensures that the assessors are utilizing a familiar evaluative framework. This
alignment capitalizes on the teachers' professional training, thereby maximizing the consistency and
accuracy of the assessment in scoring.

In terms of content validity, the rubric benchmarks the difficulty level against the AQA4 GCSE Drama
Assessment Criteria (AQA, 2022). Given that the target population is junior secondary students, the AQA
criteria for "Devising Drama"—specifically the standards for structural integrity and dramatic intent—
provide an internationally recognized age-appropriate standard (pp. 14-16). To bridge the gap between
English language literacy and dramatic performance, the rubric also adapts the 6+ Trait® Writing Model
(Education Northwest, 2001). This framework translates abstract dramatic concepts into tangible literacy
terms, allowing for the assessment of "Voice" (p. 6) as characterization and "Conventions" as script
formatting (p. 11). Finally, the rubric incorporates the National Core Arts Standards (National Coalition for
Core Arts Standards, 2014) from the United States, specifically the dimension of "Refining," to emphasize
that playwriting is an iterative process of drafting, polishing, and ensuring theatrical feasibility (p. 12) .

2.2 The Standardized Playwriting Rubric (20-Item Scale)

The resulting rubric is a 20-item scale divided into five distinct domains, with each area representing a
convergence of the local EDB requirements and the international technical standards discussed above.

Domain 1: Structure and Organization operationalizes the EDB learning objective of constructing plots
and structuring scenes, while drawing specifically from the AQA criterion of "Developing Drama" (AQA,
2022, pp. 37-43). This domain evaluates the effectiveness of the narrative hook, the logic of causal
progression, and the balance of pacing. It specifically looks for a "late point of attack" to engage the
audience immediately and checks whether the narrative follows a proportional structure with a concise
beginning, a substantial middle building to a climax, and a focused resolution (AQA, 2022, pp. 26-27).

Domain 2: Character Voice and Development assesses the student's understanding of human contexts
and relationships, a key EDB aim (CDC, 2017, pp. 9-12). By adapting the "Voice" trait from the 6+1
Writing Model (Education Northwest, 2021, p. 6), this domain measures whether characters possess clear,
urgent objectives and distinct functions within the drama. It further evaluates character complexity to ensure
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students avoid stereotypes, thereby demonstrating the "Aesthetic Sensitivity" required by the local
curriculum (CDC, 2017, pp. 4-10).

Domain 3: Dialogue Functions serves as a bridge between the EDB’s requirements for language arts
appreciation (CDC, 2017, pp. 15-16) and the AQA focus on refining work (AQA, 2022, p. 15-19). Instead of
assessing general language proficiency, this domain evaluates the functional utility of dialogue: its ability to
provide exposition without feeling forced, reveal character personality, and advance the plot (Education
Northwest, 2021, pp. 2-5). It also measures economy of language, ensuring that every line serves a thematic
purpose (Education Northwest, 2021, pp. 6-12).

Domain 4: Dramatic Tension and Creativity directly measures the generic skill of creativity. Drawing
on the 6+1 Trait of "Ideas" (Education Northwest, 2021, pp. 13-14) and the AQA concept of "Dramatic
Intent" (AQA, 2022, p. 37-38), this domain assesses the student's ability to establish a central conflict and
create suspense. It specifically evaluates "Observation" (CDC, 2017, p. 30), looking for the student's
sensitivity in extracting dramatic moments from daily life, and the ability to construct meaningful obstacles
that prevent the protagonist from easily achieving their goals (AQA, 2022, p. 15).

Domain 5: Conventions and Theatricality evaluates the script's performance logic, supported by the
NCAS standard of "Form and Structure" (National Coalition for Core Arts Standards, 2014, p. 12-14). This
domain ensures the work is not merely a written story but a performable script. It assesses stage feasibility
(AQA, 2022, p. 23-29), ensuring unity of time and space, and evaluates the effective use of non-verbal cues
such as silence and gesture. Finally, it checks for standard playwriting formatting, ensuring the script is
technically ready for actors to perform (Education Northwest, 2021, p. 17-18).

3. Details of the Rubric

Domain 1: Structure & Organization

1. Hook (Y] ABh): The play engages the audience immediately.

2. Proportion & Pacing (45K5LEHN): The play follows a balanced dramatic structure: a concise
beginning (< 20%), a substantial middle building to the climax (> 70%), and a focused resolution
(~10%).

3. Causality (#%8E): The plot follows a reasonable cause-and-effect progression.

4. Resolution (452): The ending provides a clear structural conclusion and a meaningful
cliffhanger that resonates with the audience.

Domain 2: Character Voice & Development
5. Objective (Bfff%): Each character has a clear, urgent want or goal driving their actions within the
play.
6. Distinct Function (F§ 2 Z/j8E): Characters serve distinct functions within the play; roles are not

interchangeable or redundant.
7. Complexity (17#8)8}): Characters demonstrate sensitivity to human nature, avoiding flat

stereotypes.
8. Consistency (—24): Behavioral traits remain consistent and psychologically believable

throughout the play.

Domain 3: Dialogue Functions
9. Exposition (B {EE): Dialogue effectively establishes essential context (who, where, when,

and relationships) naturally.



10.

11

12.
13.

Domain 4:
14.

15.

16.

17.

Domain 5:
18.

19.

20.

Characterization ([£#8%lJ&): Dialogue reveals the characters’ personalities, background, and
traits.

. Plot Advancement ([FE##E): Dialogue drives the action forward and clarifies the direction of

the story for the audience.
Thematic Focus (EFEFE)E): Every line serves a purpose.
Key lines: Key lines are used effectively to reveal the central theme with economy.

Dramatic Tension & Creativity
Conflict (ffZ2): A central problem or disagreement is clearly established to generate dramatic

interest, and with reasonable development pattern.

Observation (475 [F22): The script identifies and extracts dramatic moments from daily life
events, demonstrating artistic sensitivity.

Obstacles ([E2E§): The protagonist faces clear resistance (internal or external) in achieving their
goal.

Suspense (F72): The narrative creates anticipation, compelling the audience to want to know

what happens next.

Conventions & Theatricality

Stage Feasibility (325 1] {74): The scene maintains unity of time and space suitable for the
stage, avoiding cinematic transitions.

Spatial Use (Z2[&]ZEFH): Characters use the physical space meaningfully to reflect relationships

or status.
Formatting (#&=(#R &3): The script follows standard playwriting conventions (layout,

bracketing), making it performance-ready.

4. Pedagogical Significance

The selection of these five specific domains addresses the dual nature of playwriting as both a literary art
and a performance blueprint. While standard creative writing curricula often focus heavily on Structure and
Dialogue (literacy skills), a drama-specific rubric must effectively evaluate Theatricality and Dramatic
Tension (performance potential). By isolating Character Voice as a distinct domain, the rubric ensures that
students focus on human psychology rather than just plot mechanics. Collectively, these five domains
provide a holistic framework that guides students from the internal conceptualization of a story to its
external realization on stage, ensuring the script is not just readable, but actable.



PLOT DIAGRAM

Exposition Resolution

BEGINNING I MIDDLE I END

Bridging the Gap: It bridges English Literature (writing well) and Drama Education (creating
stage-worthy art).
Scaffolding: It breaks the complex task of "writing a play" into manageable pieces.
Completeness:

o Domains 1 & 4 cover the Story (Is it exciting?).

o Domains 2 & 3 cover the People (Are they real?).

o Domain 5 covers the Stage (Can we actually perform it?).

5. The Value of the Rubric

Since its introduction, the rubric has been widely adopted by teachers across Hong Kong, who have
reported its efficacy in diverse educational settings. While initially designed for summative assessment, its
utility has extended significantly into Assessment as Learning.

Teachers have found that the rubric serves as an effective instructional scaffold. By providing students
with the rubric as a checklist during the creative process, students are able to self-regulate and refine their
scripts before final submission. This practice aligns with best teaching practices advocated in teacher
training, where the goal is to define "assessment of outcomes" clearly and encourage learners to understand
the criteria of quality work. The rubric has proven effective not just in grading, but in clarifying the abstract
concepts of dramatic writing for students, resulting in higher-quality scripts and a deeper understanding of
the art form.

The Standardized Playwriting Assessment Rubric represents a rigorous synthesis of international drama
pedagogy and local educational requirements. By delineating the multifaceted creative process into twenty
observable areas across five domains, the rubric provides a structured framework that is both
psychometrically sound and pedagogically practical. It transforms the abstract nature of dramatic writing
into concrete, teachable skills, serving as both a grading tool and a roadmap for student artistic development.
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